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Mel Campbell Roy Fears Lucy Joy Candia Slaughter

Paediatric Dramatherapist Dramatherapist Paediatric
Occupational Occupational
Therapist Therapist



Creating a Learning Context on Zoom

Please:

¢ Keep your camera on throughout the day

(and turn it off during breaks)
* Have your sounded muted

* Feelfree to spot light the slides and speaker

* Use the Chat to post questions as we go

*  We have digital support here to help us

* |l amrecording the training for Beacon e s 7

House in-house purposes



Hous —

Your Bespoke Training Page

Training Worksheety & Resource Pack

————————————

SEEENR

| S~ ——



https://beaconhouse.org.uk/trauma-informed-ways-of-working-west-cheshire-county-council-use-only/
https://beaconhouse.org.uk/trauma-informed-ways-of-working-west-cheshire-county-council-use-only/













Zoom Poll

Who has

shown
up today?




Breathing
exercise






Learning Goals

To orient ourselves to the theory of

Developmental Trauma

To connect with the bottom up

approach

Skills exploration: regulate
Skills exploration: relate
Skills exploration: reason

The multi-agency context — working

together in Tl ways




Trauma
never

exists in
isolation




“Trauma is perhaps the most avoided, ignored, belittled, denied,
misunderstood, and untreated cause of human suffering”

Dr Peter Levine, Trauma Psychologist
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Trauma is not the event... it is the imprint on the person or the system



OPPRESSION
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The Trauma-
Informed Lens







- Predictable
- Moderate
- Controlled

Resvhente

Bruce Perry



CORTICAL REGION
DEVELOPS THIRD
Thinking, learning,
language and
inhibiting

MIDBRAIN AND LIMBIC REGION
DEVELOPS SECOND

Attachment and emotional
development

BRAINSTEM REGION
DEVELOPS FIRST

Sensory mator input and survival
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CORTICAL REGION

DEVELOPMENTAL TRAUMA
IMPACT:

(b * Cognition

MIDBRAIN AND
LIMBIC REGION
DEVELOPMENTAL TRAUMA
IMPACT:

* Attachment

o Identity

* Emotional Regulation

r"b o Behavioural Regulation

BRAINSTEM REGION

DEVELOPMENTAL TRAUMA IMPACT:
* Somotic/Sensory
* Dissociation
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Cognitive Difficulties

i
Identity

4

Attachment
Regulation

Dissociation

Sensory
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Lived Experience: Long Term Interaction

Year 3

Aim: Regulate: moving into
Relating when tolerable

Year 4

Aim: Regulate and Relate,
moving into Reason
(learning) when tolerable

Year 5

Aim: Regulate, Relate and Reason
working together

Academic expectations set low
and achievable. Look for
successes, dysregulation isn’t
punished

Access to developmentally
appropriate environment (goal is
to access classroom by end of
year 3)

Build strong, working parental
relationship

Academic expectations set
slightly higher yet still
achievable

In classroom full-time

Hours increased (goal is to end
year 4 full time)

1:1 builds strong relationship

e Same 1:1 transfers to year 5 but
is now ‘class LA’

* Academic expectations set
higher but still very achievable

* Moving into learning groups
rather than 1:1 work

e Goalis to access to full school
playground by end of year 5
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" Preventative
Regulation

Daily and weekly
interactions that
aim to prevent
dysregulation

Regulating
Dysregulation

Bringing someone up
or down in the
moment of
dysregulation

. ‘-.__*_-k

Expanding
the Window 1
of Tolerance "

Activities that grow
the Window of
Tolerance over time
and reduce periods
spent in dysregulation

Types of regulation work




Survival Mode as a
Professional:

Where do you go?

EXPERIENCES LOG: YOUR SURVIVAL MODES

IN HYPER AROUSAL (FIGHT, FLIGHT, FREEZE) WE CAN BE:

e Anxious » Forgetful

e Argumentative e Fragmented

* Avoids eye contact ® [gnores communications

» Blaming » Imbalance of input vs. cutput

e Controlling » [neffective

e Critical e Paralysed

* Defensive » Tearful

¢ Disinterested * Uncommunicative

e Adaptive ¢ Balanced batween effort and

e Clear understanding of commitment
rales and responsibilities ¢ Flexible

¢ Connected to own ¢ Opento difterent perspectives
emotions as a resource ¢ Positiva & appropriate risk-taking

o Creative ¢ Responsive

e Curious e Visible results

¢ Ambivalent * Disinterested

¢ Blaming e Forgettul

¢ Burned out ¢ Hopeless

o Compassion fatigue e Insular
e Contusad e Sick

¢ Disconnected ¢ Qverwhelmed






What do you do to

stay within your
Window of

Tolerance?




Survival Mode as
a Parent/Carer

Consider:

The impact on the
young person

Role boundaries

Resource available in your pack

Dispeoportionately angry
Loses temper €asily
Reactive

Defansive
Consistently late for
cdrop ott/pick up
Encourages to 'give as
good as you get'
Confrontational
Controlling

Tearful

Dominates

profassionals' time

Consistently late for drop off/pick up
Quick to leave favolds othar parents
Avoids participation/never available

FLIGHT

Abwiays on the phone
Excessive exercise
Child doesn't socialise

with other children
Ignores all cammunications
Avonds eye contact keeps
hesd down
Criticising
Chaotic
Panickad

Tearful

Blaming

ANXious

Disinterestad

Forgetful

Ignoces all communications
P!n«n::;;u[_liw‘.

Callecting in pyjamas
Consistently lote for deop
ofl/pick up

AWids parepto’ evening
Victim stance

Talarafos bsums) doesn't
geem to want resalutions
Dossn't participale o
maetings

Backs down quickly if isswes
are fised

Camplam

Avoids eye contact/keeps

head down

Disengaged
Hopeless

Ovarwhelmed

TN COLLAPSE

pyamas

Consistently lata for
drop off/pick up
Avoiding parenis'

evening and all

communication
Oblivicus to
appearance of self
and child










Is the young person going to
harm themselves or someone
else?

How do | safely make this
safe?

If | am not safe, | will be
outside my WOT and be
unlikely to regulate this
person

Are they safe enough to do
this work right now or are
their survival modes keeping
them safe for a reason?



" Preventative
' Regulation

Daily and weekly
interactions that
aim to prevent
dysregulation

Types of regulation work
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PREVENTATIVE REGULATION ROUTINE

-
Bowon Hous

WHEN

OOWN REGULATING
{REGULATING FIGHT/FLIGHY/FREEZE)

UP REGULATING
(REGULATING COLLAPSE)

Breakfast

UP AshusaninG

GRANOQLA

P REGULATWG

YOGHURT SMOOQTHIE
WITH STRAW

Car
Journey

-y

—
VR REGULATING

WEIGHTED LAP PAD

UP RTCULATING

LISTER TO
ENERGETIC MUSIC

Belore

DOWMN REGULATING

DOWN SEGUIATING

L ING, MOVING OFR

~ - 1
lesson CLEANING DESKS STACKING CHAIRS
AHcr DOWN REGULATING
lesscn (AVENDIR [ CHAMOMILE
(*f' iﬁOﬂ) POLLON AROMATHERAPY

Break

DOWN RLGULATING
BANANA

DOWN RIGULATING

HANGING AND
CLIMBING

Belore
lessan

AWM kEBULATING

DRGANISING (TFMS INTO
COLOUSS. SHAFES. SI7F5

After
lesson

DOWN SIGULATING

WATCH FUNNY vIDIOS ON
YOU TURE |5 - 1O MINUTES)

DOWN RICULATING

WRAP UP IN A SUPER
SOFT BLANKET

Lunch

BOWN FERULATING

HOUMOUS AND
CARROT STICKS

DOWN FLGULATING

WEIGHTED LAP PAD

Please refer to your health & safety policy and personal satety plans when using any of these ideas.,
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COLD Cucuwate |

YOUR UP REGULATING FODD AND DRINK DISCOVERIES®
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T K — —— — oy VB S — ——

- DOWN REGULATING FOOD AND DRINK*

R e e L1

' g, | [ v |
Eaaala e Tk 20 Ll ol ] Ll
HOT M CAP snD TOAST l anarme
L L T — e
MY DRCAF Tin us
LLE TN I




Regulatory Qualities

Sared
Joy &

The Senses

Laughter



Regulatory Qualities
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Beacon House




Regulatory Qualities
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Heavy Work







Regulatory Qualities

Repetition




¥ CALMING



Regulatory Qualities

Organising







Regulatory Qualities

The Senses




Regulatory Qualities

Sared
Joy &

Organising The Senses
Laughter

Repetition




Regulatory Qualities

3

Sared
Joy &

Laughter
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L|ved.Exper|ence. Adolescent in fllght










Regulating
Dysregulation
Bringing someone up

or down in the
moment of

Types of regulation work




You are

the best

\ tool
0.3
\ Cam Y




Lived Experience: Child in severe fight

Relational Environment Adaptation Environment
Safety v € apta Adaptation
Moved into quiet, Mum Mum arrives and asks for Mum asks for large Enters room silently,
safe room by trusted called immediate corridor to be blanket and turns child starts to attack
members of staff emptied to reduce loud noise off room lights so mum leaves

Body language,

Child given Relational Movement Sensory Sensory words, tone
agency Y1141 & Safety Safety
Child is now Mum Mum rocks Mum is able Childs energy Mum waits
back in their invites 1:1 child gently to tightly drops slightly so outside
WOT and given into the whilst stroking wrap child mum re-enters. facing door
the choiceto [ roomand (@ childsback. | in soft < She guides childto [ so child can <
stay in school they take No words blanket and take jumper and see soft
or go home over back have been guide child shoes off to cool face and

to rest rubbing spoken to sit on lap body temperature open body




Matching
Affect:

Intensity

Tone

Body Language
Facial Expression

Eye Contact

Tempo/Energy: movement & words

Breath













FOOD & DRINK OPTIONS

Up Regulating Down Regulating
Spicy, sour, tart, = Warm, sweet,
cold or crunchy creamy or chewy

Soft blankets, bean
bogs and gym bolls
for rhythmic

rocking and

blanket bear hugs.

 PLAY MUSIC & SOUNDS &=

Up Regulating: Fast tempo,
energetic music/sounds

Down Regulating: Low
tempo, calm music/sounds

Down Regulating
Lavender

Ylang Ylang
Camomile

Up Regulating
Citrus
Cinnamon
Peppermint

WEIGHTED ITEMS

Weighted lap pods and
blankets {please follow
manufacturers guidelines
for safe use)

Notice the light, can it eosily be
f adjusted? Can lamps be used to

._.: brighten or dim the room?

TENT, DEN OR A TEEPEE i‘s’r——

Somewhere to hide for //
safety and low /\\' = A%
4

Sensary
stimulction

f
J

A collection ——RolNeT V' IN'[CR -

of buttons,

A box of Lego
for bullding

gems, small

tor colour ! size and colour
teiog j =~

———

objects and sorting




FOOD & DRINK OPTIONS S

Up Regulating
Spicy, sour, tart,
cold or crunchy

Down Regulating
Warm, sweet,
creamy or chewy

PLAY MUSIC & SOUNDS =i
Up Regulating: Fost tempo, energetic music or
sounds :
Down Regulating: Low tempo, calm music or
sounds

SMELL - CAR PLUG

Can you adjust
the lighting or
use daylight for

up regulation?

IN OR ROLL ON.
AROMATHERAPY.
R A LARGE BLANKET
own Regulating
Lavender A large blanket ﬁ,‘\v
Ylang Ylang for tent building
Camomile or blanket bear
hugs
For rhythmic to Up Regulating ‘
Citrus
and fro catching ‘ 2
Cinnamon &
and throwing Peppermint f-f =
games, foctball -" : k:-ox of _m_
or keep uppy. UTTONG; A small box of
Weighted lop pad or objects -— sorfing size
blanket {please follow for colour & . and colour
manutacturers guidelines sorting m
for sate use). U — ' =

——



Expanding f,"o L
the Window 1 {
of Tolerance !

Lo
"‘

Activities that grow
the Window of
Tolerance over time

and reduce periods
spent in dysregulation

Types of regulation work



Psycho-education









The more healthy
relationships a child
has, the more likely

he will be to
recover from
trauma and thrive.

Relationships are
the agents of
change and the

most powerful
therapy is human
love.

People, not
programmes,
change people.

Bruce Perry




 How we are

e Who we are

e How we choose to be
with a child or parent

e NOT what we DO

Relational safety is using
your heart, to reach
their heart

Relational Safety



‘Name it to
Tame it’

Co-regulation




-

“Oh don'+ worry you'll be fine.”

~

“Tt's not cold, it's lovely and warm in here.”

“That didut hart, up vou get and carry on.”

"Of course you don'+ hate them.”

s

“Tt's not hard, you've done this before.”

N

“Calm down”

)

“That's not true”

7 N




“I'm sure i+ hasn't beew
that bad, of course
people don't hate, thivgs
look like they've been a
bit better recently.”

\_

~

“T+t's been crap,
everyone 1s
aganst me,

T cant be arsed.”

/




4 N

‘OMG no wonder
Yo com’t e arsed
If this week has
felt that crap.”

~

“T+t's been crap,
everyone 1s
aganst me,

T can't be arsed.”

/

A trauma-informed alternative




Break-out rooms

Name it to Tame it

In small groups, play around with an initial
invalidating response, then find the words for
a validating response that will give you a heart-
to-heart connection with the child







Name it to Tame it — not just for kids!

4 )

“T have had such a
hard day, all my families

-

are being so difﬁcmlJr”

.-

Mo can’t say that T
dow’t think that's a
fair way of seeing it.”

~

-

'
Oh god tell me about
It, T feel like aiving up

. "
on wmy families

~

/




Name it to Tame it — not just for kids!

a2 )
T have had such a / \

“T+'s so hard
| If * ‘
hard day, all wy fami ‘is isw't i+ when the
are being so diffienlt

work feels as
M/ difficult as this.”
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"Have there beeu
any moments v the
week where you felt

slightly less crap —

\ evew Just one?”










When the child (or parent/colleague) shows:

When can

A calm, still-ish body

We u Se Presence in the here-and-now

The ability to find words for their thoughts and feelings

The abili ds rather than behavi
Reason? . e ability to use words rather than behaviours

A small amount of open-ness to talking




Making sense of survival modes

-yl pobotomy

| w—

A | e | gy -

Beacon House




Three R’s Jenga




Attend

carefully

To your
langunaage...

everywhere




| N 4
“Attention " Attachiment
Seeking” Seeking”
) \_
4 A C TuFlightt )
/" : 7, Survival Wode,
AVOM&M+ coping wWith a

/

o

threat”
- <



“Uacceptable
Behaviour”

~

/

-

\_

“Understandable

Behaviour”

-

"Self

Protective

~




Final Reflections

One thing you are

surprised by

. One thing you are

satisfied with

. One thing you have been

impacted by
. One thing you have learnt

. One thing you will do
differently after today




Beacon House

Therapeutic Services and Trauma Team

THERE ARE MANY FREE RESOURCES |
AVAILABLE FOR YOU TO DOWNLOAD AT
WWW.BEACONHOUSE.ORG.UK/RESOURCES

ALONG WITH OUR ONLINE TRAINING
WWW.BEACONHOUSE.ORG.UK/TRAINING




Beacon House

Therapeutic Services and Trauma Team

o o @BeaconHouseTeam
Tel: 01444 413 939

Email: admin@beaconhouse.org.uk
www.beaconhouse.org.uk
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